AN INSTRUCTIONAL COMMUNICATION
PROGRAM FOR IN-SERVICE TEACHERS

James C. McCroskey and Virginia P. Richmond

This article explores the coordination, evolution, and expansion of the Communication
in Instruction Master of Arts Program that is taught throughout the state of West
Virginia. The article describes the program—its development goals, course offerings and
structure, and evaluation techniques used to assess its effectiveness.

For the past 20 years, we have observed and coordinated the development,
evolution, and expansion of a Communication in Instruction Master of Arts
Program that is taught at sites throughout the state of West Virginia. In addition
to teachers from West Virginia, teachers from over twenty other states and three
foreign countries have taken classes in the program and received degrees
offered through the program. This essay reviews the program—its develop-
ment, goals, course offerings and structure, and evaluation.

WHY A PROGRAM ON COMMUNICATION IN INSTRUCTION?

In 1972, the senior author was appointed at West Virginia University as Chair of
what is now the Communication Studies Department. One of the several tasks
assigned him in that role by the Dean of Arts and Sciences and the President who
selected him was to modify the approach taken by the department. Specifically,
he was directed to change the direction of the programs in the department from
a traditional skills orientation to an empirically-based social science orientation.
In addition, he was charged with developing research and service programs
based on that new orientation.

Since no additional funding was provided to assist in the development of a
service program, he sought to develop a program that could be supported by
potentially available external funding for off-campus graduate classes. He was
authorized by the Deans of Education and Arts and Sciences, the Coordinator of
Off-Campus Credit Programs, and the Provost for Extention and Continuing
Education to initiate a new communication class designed for elementary and
secondary teachers that could be offered at one site in the southern part of the
state and one site in the northern part of the state. Such classes could be used to
help elementary and secondary teachers fulfill mandatory requirements for
periodically renewing their teaching credentials.

The demand for such classes was very high in the state. Many young teachers
could not afford to move to a campus to renew their certificates and, due to the
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mountainous terrain, could not commute to the few campuses in the state that
offered classes. Hence, classes that would go to the student had many advan-
tages and few disadvantages (Richmond, 1989, 1990a; Richmond & Daly, 1975).
In addition, class offerings throughout the state for teachers were very sparse
because other colleges and schools refused to offer classes in an outreach
fashion.

The department was allowed to offer one instructional class during Summer
1973 in two major population regions of the state. Because of the instructional
communication emphasis and the convenient access, the classes were instantly
popular with educators. Consequently, permission to add new classes and new
teaching locations was readily available. Growth was so rapid that within five
years an entire M.A. program emerged. The program was diffused systemati-
cally throughout the state by foilomng the classic innovation-decision model
developed by Rogers (Rogers with Shoemaker, 1971).

The most serious problem confronted in the development and diffusion of the
program was a lack of availability of research and instructional resources in the
communication field that applied directly to communication in instruction.
Although the establishment of the Instructional Division in the International
Communication Association evolved almost simultaneously with the develop-
ment of this program, virtually every unit of every course had to be developed
from scratch. Almost nothing could be drawn from the communication litera-
ture that did not need extensive adaptation to meet the needs of teachers. The
development of a doctoral program in instructional communication in the
department (jointly with the College of Education) was in part a response to the
need for greater expertise in applying knowledge about communication to the
specific needs of professional educators. This new intellectual territory focused
on effective communication between teacher and student in the classroom in
contrast to the field’s traditional concern with the teaching of speech, per se.

WHAT IS THE PROGRAM?

The program is designed to provide educators and people in education-related
careers with learning experiences leading to a Master of Arts in Communication
in Instruction. It is designed for the professional communicator (e.g., elemen-
tary and secondary teachers, trainers, and counselors) working in an educa-
tional environment. The underlying assumption of the program is that persons
who complete the program will be better communicators within their chosen
profession, whether that profession be teaching or a related area. While the
program focuses on communication in instruction at the elementary and
secondary levels, many graduates elect to focus on communication in other
related environments after achieving the degree. Although over 90% of the
students completing the program have been public school teachers, enrollees
have included ministers, nuns, nurses, insurance salespersons, public relations
specialists, training and development specialists, public and private college
teachers and administrators, and Sunday-school teachers.

The program is not designed to be a substitute for a degree in education or
subject matter content areas, such as math, special education, biologv. or
English. Itis not designed to replace anv pedagogical path that an educator may
have pursued: rather. it is designed to complement the teaching degree that an







