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Most teachers enter the profession to
help students. Yet. with the possible ex-
ception of parents, teachers have an
unparalleled potential for harming
young people. Unfortunately, that po-
tential is realized far more often than we
might think.

Almost without exception kinder-
garten teachers tell me how delightful
the little ones are when they first enter
school. I am tOld that almost all of them
are warm, affectionate, and anxious to
learn. On the other hand, many secon-
dary teachers tell me how miserable
many of the young people are by the
time they reach their classes. They are
described as cold, unresponsive, and
hostile to learning. The consistency with
which these comments are repeated has
led me to pose a question to students in
my graduate classes in instructional
communication: "What have we as a

profession done to produce this change
in young people?" Although blame is
cast at many factors-society in general,
TV, peers-almost everyone has to con-
ceed that the teaching profession must
admit to a major share of the blame, at
the very least.

'While there are many things that
teachers do that harm children (for the
most part unknowingly, not malicious-
ly), I want to restrict my comments here
to things that teachers can do or avoid
doing to help one portion of our young

James c. McCro.fkey is Chairperson and Pro-
fessor of Speech Communication at "Vest
Virginia Uni\'ersity.

people, the quiet ones.! After working
with over five thousand in-service

elementary and secondary teachers over
the past eight years, I am convinced of
two things: (1) most are not consciously
aware that there are significant numbers
of quiet children, and (2) their "com-
mon sense" leads them to employ
methods of "helping" quiet children that
have a much higher probability of pro-
ducing harm than help.

Several years ago Daly and I reported
a study that indicated the extent of the
negative perceptions that teachers have
of quiet children.:! Since then we have
replicated that study time after time as
a classroom exercise in our graduate
classes for in-service teachers. The results

are always the same. The striking thing
is that the teachers do not realize why
they respond as they do. This does not
deny that the teachers have negative
expectations of quiet children, but it
does indicate that, for the most part at
least, these negative expectations exist
below the level of conscious awareness.
This suggests that teachers' behavior to-
ward quiet children probably is habitual
rather than adapted to the individual

1 For additional information concerning the
problems of quiet people, see James C. Mc-
Croskey and Virginia P. Richmond, The Quiet
Ones: Shyness and Communication Apprehen-
sio1l (Dubque, Iowa: Gorsuch Scarisbrick, 1980).
For specific applications to the classroom see,
James C. McCroskey, Quiet Children and the
Classroom Teacher (Falls Church, Va.: SCA,
1977).
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