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Two studies are reported indicating that teachers fonn negative expectations of children
who are high communication apprehensives. These expectations are discussed in tenns
of their probable effect on learning and the need to provide intervention programs for
both children and teachers to overcome the potential negative impact of teachers'
expectations on the learning of high communication apprehensive children.

Since the publication of Pygmalion in the Class-
roum (Rosenthal & Jacobson, 1968), there has been
increased interest and attention paid to potential
dfectsof teachers' expectations of their students on
[heachievement of those students. This research has
indicatedthat teacher expectations are highly pre-
dictiveof student learning, particularly in tutorial or
,emitutorial learning environments (Beez, 1968;
Dusek,1975).Whilesome studieshave foundthat
an external agent (Le., experimenter, school ad-
ministrator)can induce positive or negative expec-
tancieswhich result in differences in both teacher

behaviorand student learning (Beez, 1968; Rosen-
thal& Jacobson, 1968), such induced effects have
failedto appear in other studies (Dusek, 1975).

Although the impact of artificially induced ex-
pectanciesis of more than passing interest to anyone
attemptingto develop a theory concerning the as-
sociationbetween teacher expectation and student
learning, of even more concern is the impact of
expectancies generated in the natural teaching-
learningenvironment and the causal agents which
leadto these expectancies.

While many studies have investigated the effects
of inducedteacher expectations on student learning,
Veryfewhave examinedcauses of expectationsin
the natural environment. While sex and skin color
(Rosenthal& Jacobson, 1968; Rubovits & Maehr,
1971, 1973) have been found to have an impact, it
may well be that other variables could have as
\trong or stronger impact. Since the way an indi-
"Idual communicates has been found to have a

Illajoreffect on other people's perceptions of the
individual(Daly, McCroskey & Richmond, 1974;

McCroskey, Hamilton & Weiner, 1974; McCros-
key & Richmond, 1975; McCroskey, Daly.
Richmond & Cox, 1975), it is likely that habitual
communication behaviors of children can affect

their teacher's perceptions of them and, as a result.
the teacher's expectations concerning that child.
The particular communication behaviors with
which we have been concerned in our research pro-
gram are those behaviors related to communication
apprehension.

Our attention was drawn to the possible relation-
ship between communication apprehension and
teacher expectations as a result of research concern-
ing communication apprehension and academic
achievement. Although no correlation has been ob-
served between communication apprehension and
intelligence (McCroskey, Daly & Sorenson, in
press) substantial differences in achievement have
been noted, both in terms of grade-point average
and in scores on standardized achievement tests

(Bashore, 1971; McCroskey & Andersen, 1976).
High communication apprehensives maintain sig-
nificantly lower grade-point averages and obtain
lower scores on standardized achievement tests than

do low communication apprehensives.
While the previous research concerning com-

munication apprehension and achievement has in-
volved high school and college students, the ob-
served results may be only the culmination of a
pattern developed much earlier in the student's
academic life. Since the previous research concern-
ing teacher expectations and student achievement
has illustrated that negative expectations may retard
learning and positive expectations may enhance


